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	Student’s Name:
	GG

	IEP Team Meeting Date (mm/dd/yy):
	12/09/2013

	IEP Implementation Date (Projected Date when Services and Programs Will Begin):
	12/16/2013

	Anticipated Duration of Services and Programs:
	12/15/2014

	Date of Birth:
	08/09/2005

	Age:
	8-4

	Grade:
	3.4

	Anticipated Year of Graduation:
	2023

	Local Education Agency (LEA):
	Colonial Intermediate Unit 20

	County of Residence:
	Northampton
	
	


II. PRESENT LEVELS OF ACADEMIC ACHIEVEMENT AND FUNCTIONAL PERFORMANCE

Include the following information related to the student:

· Present levels of academic achievement (e.g., most recent evaluation of the student, results of formative assessments, curriculum-based assessments, transition assessments, progress toward current goals)

· Present levels of functional performance (e.g., results from a functional behavioral assessment, results of ecological assessments, progress toward current goals)

· How the student’s disability affects involvement and progress in the general education curriculum

· Strengths

· Academic, developmental, and functional needs related to student’s disability

	

GG’s most recent assessments display both strengths and weaknesses in reading, writing, and mathematics.  In reading, scores on the Woodcock-Johnson III (WJ-III) achievement test and curriculum based measures (CBMs) for reading fluency and comprehension consistently displayed a weakness for reading comprehension for GG with a WJ-III standard score for both oral and reading comprehension at 80, which is in the low average category and 9th percentile.  Similarly MAZE reading comprehension probes displayed that GG was reading at a 2nd grade instructional level (GG is in the 3rd grade) with a median score of 5.  Teacher interview results and student permanent products also supported this area of need within reading. Nevertheless, WJ-III scores for fluency and decoding skills showed average performance, indicative of relative strengths with scores of 96 on letter/word identification, 95 on fluency, and 92 on work attack all falling in the average range.  

Scores in math display particular strengths with addition with scores on the KeyMath in the 99th percentile, but weaknesses with problem solving and subtraction.  Other scores are mixed with WJ-III scores for broad mathematics (overall), fluency, and application being 83, 82, an 82, respectively—all falling in the low average category and 11th to 13th percentiles.  However, KeyMath diagnostic test scores for overall, basic concepts (similar to fluency), and application scaled scores of 96 (39th percentile), 86 (18th percentile), and 93 (32nd percentile), respectively.  Here, only fluency remains in the low average category, while overall and application fall in the average categories.  Fluency is less mixed due to extremely high scores in addition and lower scores in subtraction, which balance the score.  On specific subtests, GG showed particular weakness in subtraction skills with a WJ-III calculation score and KeyMath subtraction subtest score both at the 25th percentile, but error analyses of math CBM tests (showing performance at the 2nd grade instructional level) displaying particular struggles with subtraction.  Similarly, WJ-III applied problems and the KeyMath problem solving subtests had scores at the 11th and 16th percentile, respectively, displaying challenges with problem solving for GG.

Writing scores were more positive, but demonstrated a key area of need in spelling skills.  GG scored a broad writing score of 85 on the WJ-III, which is in the low average category; however, scores on the expression, fluency, and samples subtests were all between the 31st and 33rd percentiles, indicating average performance.  Scores that involved spelling such as editing, spelling, and spelling of sounds fell between the 14th to 21st percentiles (low average category) with the lowest score on the spelling subtest.  Similarly, on CBMs for spelling, GG performed at the 2nd grade instructional level with a correct letter sequence median score of 50, while a fall normative score of 63 would indicate that she is performing at a higher instructional level.  Other areas of writing are developing and writing CBMs indicate she is already working at grade level.

Behaviorally, GG acts similar to most students on her level but displays more off task behavior than most in subjects where she struggles more.  In particular, GG was off task in math 25% of the time observed, but only 15% of the time observed in reading.  When compared to a peer she was off task 19% more in math, but 1% less in reading.  Ecological assessment indicates that behavioral expectations and transition guidelines are in place, but not referred to frequently.  Similarly, reinforcers for good behaviors are available, but were not often observed in use.  During assessment, GG responded particularly well to reinforcers that were introduced at the beginning of the session, but awarded (as appropriate) at the end.  She worked in a focused and reward-oriented manner when such reinforcers were clear.

Overall, GG’s challenges with academic material do not hinder her from participating in the general education curriculum.  GG requires some mediation in order to catch up to her peers, but with extra help to regain lost progress, GG should be able to achieve similar goals to her peers.  GG can understand the general education curriculum, although she may not perform at levels similar to her peers until she develops some of the more prerequisite skills in a thorough manner.  Notably, she needs to work on reading comprehension, subtraction skills, problem solving skills, and spelling.  Until these skills are developed, teachers or peers may need to assist her with comprehension checks and guidelines for problem solving skills, while having instructional-level aligned expectations for her subtraction and spelling skills.  Nevertheless, her strengths such as social skills, addition, reading fluency, and writing fluency and expression are sure to keep her at a level where she can function well academically among her same age peers.  Along with academic remediation, use of reinforcers could help GG maintain on task behavior during school as it becomes necessary. Altogether, GG requires some instruction at the 2nd grade level to help her develop noted skills, but most instruction may occur at grade level (3rd) as she has the necessary strengths to succeed there.


V. GOALS AND OBJECTIVES – Include, as appropriate, academic and functional goals. Use as many copies of this page as needed to plan appropriately. Specially designed instruction may be listed with each goal/objective or listed in Section VI.

Short term learning outcomes are required for students who are gifted. The short term learning outcomes related to the student’s gifted program may be listed under Goals or Short Term Objectives.

	MEASURABLE ANNUAL GOAL
Include: Condition, Name, Behavior, and Criteria

(Refer to Annotated IEP for description of these components)
	Describe HOW the student’s progress toward meeting this goal will be measured
	Describe WHEN periodic reports on progress will be provided to parents
	Report of Progress

	READING comprehension

Given a grade-level reading passage, GG will state the main idea of the passage and list two supporting details with 80% accuracy on 10 work samples.
	· Weekly probes graphed.
· Accuracy on related class worksheets, quizzes, and tests.

· Benchmark data (currently DIBELS-based) collected 3 times annually.
	Quarterly (every 9 school weeks, with report cards)
	

	READING comprehension

Given a grade-level text and five literal, explicit questions, GG will correctly answer multiple choice questions about who, what, where, and when using text, images, and illustrations from the tome with at least four out of five questions correct on 10 work samples.
	· Weekly probes graphed.

· Accuracy on related class worksheets, quizzes, and tests.

· Benchmark data (currently DIBELS-based) collected 3 times annually.
	Quarterly (every 9 school weeks, with report cards)
	

	WRITING spelling

After 18 weeks, given 12 spelling words presented at 10 second intervals, GG will write the words and score a minimum of 67 on the Correct Letter Sequence (CLS) Grade 2 assessment for 2 out of 3 probes.
Note: Current CLS is on Grade 2 probes is 50.  67 would indicate she has exceeded the spring grade 2 instructional level and may be ready for grade 3 instruction. 
	· Weekly probes graphed.

· Accuracy on related class worksheets, quizzes, and tests.


	Quarterly (every 9 school weeks, with report cards)
	

	MATHEMATICS subtraction 

Given a worksheet with 10 two digit subtraction problem where half (5) require regrouping, GG will correctly answer the problems showing her work with 90% accuracy on 2 out of 3 weekly probes.
	· Weekly probes graphed.

· Accuracy on related class worksheets, quizzes, and tests.
· Benchmark data (currently Study Island) collected 4 times annually.

· Quarterly error analysis summary based on weekly probes.
	Quarterly (every 9 school weeks, with report cards)
	

	MATHEMATICS problem solving
Given a worksheet with 5 two-step word problems requiring addition and/or subtraction only, GG will correctly answer the problems showing her work with 80% accuracy on 8 consecutive probes (2 probes given per week).
	· Weekly probes graphed.

· Accuracy on related class worksheets, quizzes, and tests.
· Benchmark data (currently Study Island) collected 4 times annually.
	Quarterly (every 9 school weeks, with report cards)
	


VI. SPECIAL EDUCATION / RELATED SERVICES / SUPPLEMENTARY AIDS AND SERVICES / PROGRAM MODIFICATIONS – Include, as appropriate, for nonacademic and extracurricular services and activities.

A. PROGRAM MODIFICATIONS AND SPECIALLY DESIGNED INSTRUCTION (SDI)
· SDI may be listed with each goal or as part of the table below.

· Include supplementary aids and services as appropriate.

· For a student who has a disability and is gifted, SDI also should include adaptations, accommodations, or modifications to the general education curriculum, as appropriate for a student with a disability.

	Modifications and SDI
	Location
	Frequency
	Projected Beginning Date
	Anticipated Duration

	Use a graphic organizer on a dry erase board when reading that breaks out the main idea and supporting details.
	Any class where student is required to read independently.
	Each time reading is required in all subjects
	12/16/2013
	Duration of IEP

	Stop and verify comprehension at least once per class period
	Intervention and general education classroom
	All lessons in all subjects
	12/16/2013
	Duration of IEP

	Bookmark that asks “click or clunk” and then lists “Ask who, what, where, when, and how” to remind student of comprehension strategies.
	Bookmark printed for every book the student uses and extras available for student to use for self-chosen books or books at home.
	Always available.
	12/16/2013
	Duration of IEP

	GG will have time to play a board game with big sister or mentor at school, once per week as a reinforcer rewarded only if she scores a sticker for being on task 4 out of 5 days of the school week.
	Sticker will be rewarded by homeroom teacher at end of each school day, but off task behavior should be communicated to homeroom teacher by all other teachers.
	Reward is once per week, Sticker is once per school day, but monitoring is always occurring in all classes.
	12/16/2013
	Duration of IEP

	Math word problems will be presented with a template to develop a formula for figuring out how to solve the problem.
	Intervention and general education classroom
	Any time a word problem is presented
	12/16/2013
	Duration of IEP

	Subtraction fact flash cards will be available to the student for practice during any down time at school
	Intervention and general education classroom
	All lessons in all subjects
	12/16/2013
	Duration of IEP

	Student will have a notebook of index cards to carry with her. Whenever she encounters a word she doesn’t know how to spell, she should write it down or ask for help writing it.  These cards will be collected by the special education teacher once per week to develop spelling intervention word lists.
	Intervention and general education classroom
	All lessons in all subjects
	12/16/2013
	Duration of IEP

	Student should not be graded on spelling on tests unless the test particularly aims to test spelling.  Instead, words spelled correctly should be noted and the correct spelling provided.  These words should then be shared with a special education teacher for inclusion of spelling intervention word lists.
	Intervention and general education classroom
	All lessons in all subjects
	12/16/2013
	Duration of IEP

	Using the words from the student’s word collection, words spelled incorrectly on tests, and words typically known by 2nd graders, the special education teacher will provide additional spelling practice using the cover-copy-compare method on lists of up to 5 spelling words per week.
	Intervention classroom
	At least once per week.
	12/16/2013
	Duration of IEP


B. RELATED SERVICES – List the services that the student needs in order to benefit from his/her special education program.

	Service
	Location
	Frequency
	Projected Beginning Date
	Anticipated Duration

	Intervention remedial assistance for teaching spelling, reviewing comprehension strategies, and developing fluency with subtraction and problem solving in math.
	Intervention classroom
	30 minutes, 2 times per week
	12/16/2013
	Duration of IEP


Page 11 of 5
June 2008
Page 2 of 5
June 2010 Revisions

